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Abstract 

Task-based language teaching approach is a popular and powerful teaching approach in foreign language teaching. 
However, the researches in its application and localization are rare. This article takes teachers’ and students’ perspectives as 
study object, trying to find out their different or identical views about TBLT. What’ more, the advice towards the mismatches 
is beneficial to the later study of TBLT in China. Researches find that teachers’ belief in FLT are not consistent to TBLT, and 
they have low confidence in implementing it. Students hold more positive views about TBLT, and they become more confident 
after a semester 5 learning. Advice suggest that more teacher training is needed, and it is important for teachers to interact 
with students both in class and out of class. 


Keywords— TBLT Implementation; teachers’ belief in TBLT; Students understanding in TBLT. 
I. INTRODUCTION 
Task-based Language Teaching began in the 1980s 





theoretically balances the conflict between language form 


and meaning and the conflict between improving language 


and gradually matured in theory in the 1990s. It is a fluency, accuracy, and complexity. Therefore, once 


teaching approach that developed from Communicative 
Language Teaching. It shares the same beliefs that 
language should be learned as closed as possible to how it 
is used in real life. Since the 1990s, most Asian countries 
have adopted Task-based Language Teaching approach in 
foreign language teaching. In 2003, the National English 
Curriculum Standards for Senior High School 
(experimental draft) promulgated by the Ministry of 
Education explicitly proposed to use the TBLT approach in 
English classrooms. 

Compared with the traditional grammar-translation 
teaching method, TBLT makes the process of language 
learning truly a process of students' active thinking and 


autonomous learning. Task-based teaching approach 
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task-based teaching approach is proposed in China, it has 
become a focus of attention and research of English 
teaching and research personnel. 

However, when TBLT is implemented and applied in 
classroom, a lot of problems arise. Some teachers do not 
know what a task should be, and how to design an 
authentic and useful task for students. Let alone the big 
scale of class, heave teaching pressure and testing pressure, 
and the mixed ability of students. 

Hence, a lot of studies try to explore the predicament 
of implementation and localization of TBLT in EFL 
classroom. Generally, their studies focus on three parts: 


teachers’ beliefs in TBLT; students’ perception of TBLT; 
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the applied bias or mismatches of TBLT in EFL classroom. 
1 Teachers’ beliefs in TBLT 


As the core in a classroom, studies concerning 
teachers is first and foremost. In order to explore the actual 
implementation of TBLT, it is necessary for us to look at 
teachers’ beliefs in TBLT. 

Teacher beliefs, in Borg’s (2001) view, refer to 
“teachers’ pedagogic beliefs or those beliefs of relevance 
to an individual’s teaching”. Calderhead (1996) proposes 
five main categories of teacher beliefs: beliefs about 
learners and learning, beliefs about teaching, beliefs about 
subject, beliefs about learning to teach and beliefs about 
self and the teaching role. In a study which explores Hong 
Kong English teachers’ beliefs in TBLT, Winnie Laifan 
Chan (2014) adapted the above frame, he investigates 
English teachers’ beliefs about the English language, their 
beliefs about teaching English language, their beliefs about 
learning English language, their beliefs about the role of 


English teachers and their beliefs about English learners. 
1.1 Strong beliefs but poor understanding and 
implementation 


Teachers’ strong belief in TBLT benefit to the 
implementation of it. Although some teachers may not 
have a clear understanding towards TBLT, but they are 
very willing to implement it, especially high school 
teachers. Yuying Liu and Tao Xiong (2016) studied 26 
college EFL teachers for non-English major students, and 
their finds show that though there are constraints from 
various aspects (including, the teaching materials, large 
class size etc.) for the successful implementation of TBLT, 
TBLT received very positive feedback from teachers. Most 
of the teachers in this study hold positive views towards 
TBLT even though they have a low-level understanding of 


principles and practices of TBLT. 
1.2 Inconsistent teaching beliefs to TBLT 


Exception exists. There is a study show that even 
teachers may have a quite well understanding towards 
TBLT, but their own teaching style and beliefs may not be 
consistent to it. So, they will not use task-based teaching 


approach. 
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Winnie Laifan Chan (2014) investigated 10 Hong 
Kong secondary school English teachers. For each 
participant, there were initial interviews, pre-class-visit 
interviews, and post-class-visit interviews and at least two 
classroom observation. The researcher in the current study 
finds that, even though the English teachers have a good 
command of TBLT principles, they may not implement 
TBLT to its full extent, because their central beliefs and 
more strongly held beliefs may have an overriding 
influence. Two central beliefs: first, English lessons are to 
equip students well for assessment; second, exercises can 


prepare students well for assessment. 
1.3 Low beliefs and lack of confidence 


However, the fact is, most teachers do not even have 
clear command of TBLT, and their beliefs are not 
consistent with TBLT principles. And those factors directly 
lead to their low confidence towards TBLT. 

Xinmin Zheng and Simon Borg (2014) investigated 
Three Chinese secondary school teachers of English from 
different level of school. They found that TBLT was 
defined in a narrow manner and was strongly associated 
with communicative activities, especially oral work 
involving pair and group work. One of the participants 
reported that: 

Using TBLT meant increasing the opportunities I 
gave students to speak 

English in pairs and groups. Tasks could only be 
used in moderation due to 

the examination system and large class sizes. 
They confine TBLT to a kind of teaching approach that 
only students' oral expression and cooperation ability can 
be improved, and they use TBLT just to create active 
classroom atmosphere. The reasons behind it are 
unsupported teaching conditions and teachers’ low 
understanding towards TBLT. 

Relatedly, Xuejun Ye (2018) investigated 13 English 
teachers in a private secondary school, and the participants 
reported that their incompetent proficiency in English, 


understanding TBLT and designing appropriate tasks 
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impede their implementation of TBLT. The lack of 
confidence was extremely conspicuous in new teachers. 

Similarly, Qi Chen and Clare Wright (2016) 
investigated 4 English teachers in a private high school, 
where the CLT is highly recommended. They found that 
even at a quite supported environment, that is no 
large-scale class, students’ ability not so poor, and CLT 
approach is the main approach in this school, teachers’ 
lack of confidence turned to be the most serious factor that 
impede the implementation of TBLT. Qi Chen and Clare 
Wright (2016): 

Participants all felt constrained in using TBLT, which 

they ascribed to lack of professional development, 

despite the extensive training they all had during their 
first year of teaching in HSZC, and to a belief that 

TBLT was not always locally appropriate. 

Participants also lacked confidence about their 

capacity for task design and achieving successful task 

outcomes; this was closely tied to concern over 
students’ poor accuracy in written English in exams. 

Not only university and middle school or high school 
teachers concern about their teaching ability and 
perception of TBLT, primary school teachers also have the 
problem about designing tasks and reasonably organize a 
TBLT class. 

Dingfang Shu and Yan Zhu (2017) investigated two 
primary school English teachers in Shanghai, and one of 
the participants is foreign teacher came from Australia. 
They analyzed teachers’ classroom discourse and did 
semi-interview and classroom observation. It is worth 
noticing that they use narrative frame and teacher-led 
discourse to do their research. The study found that both 
the two teachers used Task-supported teaching approach 
instead of task-based teaching approach. The two teachers' 
understanding of the task concept and the cognition of the 
task's function in language teaching directly affect their 
classroom teaching behavior. Therefore, to promote 


curriculum reform, it is necessary to develop and 
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implement in-service teacher education projects based on 


specific teachers and school characteristics. 


II. STUDENTS? PERCEPTION ABOUT TBLT 
2.1 Students? low interest and understanding toward 
TBLT 


Not only teachers' beliefs and implementation matter, 
students’ perception on TBLT is also important, which 
influences their attitude and cooperation in English 
learning. Once teachers can grasp students' need and 
interest, get enough feedback, the language teaching will 
be gorgeous. 

Jun Tang, Yunfan Yang and Luan Zhang (2016) 
investigated the applied bias of TBLT in several science 
and engineering universities, from the  students' 
perspectives. According to their findings, many students 
know little about TBLT, and have low interest in it. Less 
than half of the students expressed their willingness to 


accept this kind of teaching method. 
2.2 Mismatches between teachers and students in terms 
of the implementation of TBLT 


In their comparative study (Yunfan Yang and Luan 
Zhang, 2016) between teachers’ and students’ perceptions 
on the task difficulty, measures to solve problems, teaching 
content in TBLT and the advantages of TBLT, teachers and 
students behaved quite different. 

In general, teachers are more optimistic about the 
difficulty of accepting task-based teaching approach than 
students. When encountering difficulties in task-based 
teaching approach, most students tend to change tasks 
spontaneously, which will change the teaching objectives 
to a certain extent and leads to a certain deviation in 
teaching effects. In terms of the advantages and actual 
effects of task-based language teaching, the deviation is 
mainly manifested in whether it is helpful to academic 
performance. This shows that teachers may ignore or 
underestimate the advantages of improving academic 
performance, which may dilute the functional 


requirements of task-based teaching in the expected goals, 


deviate from the goals expected by the students, and 
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ultimately affect the actual application deviation in 


teaching effect. 
2.3 Advice to the mismatches between teachers and 
students 


Jun Tang, Yunfan Yang and Luan Zhang (2016) 
further gave four advice: 
1. Choose the appropriate part to teach in TBLT 
2. Optimize the setting of difficulty 
3. Cultivate students! sense of subjectivity 
4. Strengthen the communication between teacher 
and students 

John Harper and Handoyo Puji Widodo (2018) did a 
study in Shantou university, to investigate the mismatches 
between the instructor’s stated purpose of the lesson and 
the students’ perception of the purpose of the lesson. The 
participants in the study were students of Global Law 
English 2 (GLE-2) at Shantou University. The subject of 
this micro-evaluation was a TBLT-based law lesson. Their 
findings show that: 

“most of the students enjoyed having in-class 
discussion in that they thought a discussion task as a 
learning platform for enriching their linguistic 
resources and knowledge because they could learn 
from each other.” 

So, they promote the negotiation between teachers 
and students. And balancing form-focused learning tasks 
and meaning focused learning tasks is badly needed 
inasmuch as both content and language are always 
integrated. 

Although not many studies explore the effects of 
TBLT from the students’ perspectives, the similarities of 
the above two studies can leave us some implications. 
Teachers should involve students to the design of task, and 
make appropriate task, if necessary, teachers can introduce 


to students the TBLT approach. 
2.4 Related studies abroad 


Some studies not conducted in China can provide us 
some experience and implications. Atefeh Hadi (2013) did 


a comparative study between English teachers’ and English 
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learners’ perception. All the participants are adult learners. 
Opposite to Tang, Yang and Zhang’s study (2016), Hadi 
(2013) found that learners have more positive views than 
teachers on TBLT implementation. 

Learners believed that TBLT was more 

appropriate for small group work than teachers. 

Therefore, it can be claimed that compared with 

teachers, most students did not find text book 

materials suitable for task-based instruction. 

Hadi also advocated the self-study of teacher and 
professional teacher training about TBLT. 

YouJin KIM and Yeonjoo Jung (2017) did a study 
in a private university in Korea, tried to investigated 
the implementation of a new one-semester TBLT 
course from the feedback of students. Questionnaire 
and focus participant observation and interview were 
conducted. It is worth noticing that the instructor was a 
professional task-based teaching teacher, so the study 
can be seen as a pure research to study the perception 
and experience of students. After analyzing the data 
from questionnaire, it is implied that students liked the 
interactiveness of the tasks and the speaking practice. 

This task focuses on a student orientation. 
This reminded me of my first day as a new 
student, attending the student orientation. It 
was interesting to compare my orientation 
and the orientation information provided in 
the task. 

This comment suggests that when the task content 
focuses on something relevant to students’ lives, they 
would more likely participate in using Korean, they may 
show more interest in completing the task. About the 
interview and observation of the focus participant, it shows 
that her confidence with task performance was increased. 
The focus participant and the other students changed their 
perceptions toward tasks over one semester as they became 
more accustomed to this approach. 

YouJin KIM and Yeonjoo Jung (2017): “although the 


students’ interest in participating in TBLT increased 
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gradually, their beliefs about the usefulness of tasks for 
English learning and the effectiveness of TBLT compared 
to traditional instruction showed more variability.” 

We can see that no matter how different students 
performed in the acceptance or willingness to TBLT, they 


are all very keen to see obvious progress, that is, grade. 


III. IMPLICATION AND ADVICE 
3.1 Teacher Training 


Since the studies show that many teachers did not 
know exactly what TBLT is, and young teachers face a 
problem of lacking confidence, and elder teachers have no 
access to get into understanding of TBLT, almost all the 
researchers advocate the professional teacher training 
about TBLT. (Pei Chen, 2009; Winnie Laifan Chan, 2014; 
Yuying Li and Tao Xiong, 2016; Xuejun Ye, 2018; 
Yuanhua Xie and Qiuli Chen, 2019...) 

It is suggested that schools at all levels can take on 
more responsibilities for teacher development and 
training, so as to form a "dynamic, 
three-dimensional and sustainable development" 
teacher development model of the state, local 
governments at all levels, and schools. 


(Pei Chen, 2009) 
3.2 Special Teaching Materials for TBLT 


The confusion and obsolescence of teaching materials 
is an important factor hindering teachers from 
implementing task-based teaching. In the interview, 
teachers all said that if they can use the teaching materials 
based on the task-based teaching, it will help them to 
implement this teaching mode more actively and 
accurately in the classroom. (Pei Chen, 2009) 

Develop more teaching materials based on the 
concept of TBLT to reduce the psychological burden of 
teachers in implementing this method, enhance their 
confidence in operating tasks, and enable them to 
organically combine the theory and practice of TBLT, and 
truly improve the efficiency of foreign language teaching. 


(Yuanhua Xie and Qiuli Chen, 2019) 
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3.3 Highlight Students? Participation 
Students’ involvement and interest in TBLT in quite 
important, Dingfang Shu and Yan Zhu (2017) advocated 
that teachers should listen to students to adjust the teaching 
activities in classroom, and it is very important for teachers 
to interact with students both in class or out of class. 
Teachers need to strengthen their understanding of 
students’ ability and adaptability, and use it as a 
basis to develop application modules and implement 
task-based teaching activities with moderate 
difficulty; students should communicate with 
teachers in a timely manner when encountering 
difficulties, and effectively address their problems 
and needs Give feedback to teachers, and actively 
work with teachers to continuously optimize tasks in 
order to achieve the desired teaching effect. 
(Jun Tang, Yunfang 
Yang and Luan Zhang, 2016) 


IV. CONCLUSION 

Since the concept of task-based language teaching 
was formally proposed in the early 1980s (Long, 1985), 
this language teaching practice concepts and methodology 
has not only received active attention from theoretical 
researchers, but has also been written into English 
curriculum standards in many countries and regions where 
English is a foreign language, and has been continuously 
tested in teaching practice. However, under the "global 
fever" wave of TBLT, one reality that we cannot ignore is 
that its implementation in English classrooms around the 
world is full of resistance, and successful cases are rare. 
Most studies on the factors affecting TBLT or CLT 
curriculum reform show that teachers’ understanding and 
implementation of TBLT is the key to implementing 
task-based teaching. What’ s more, the participation and 
involvement of students also deserve our attention. 
Different studies to primary, middle and high schools and 
universities show that teachers generally hold a positive 


attitude towards TBLT, but their incompetent ability and 
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lack of confidence will lead implementation to failure. So 
many researchers advocate for more professional training 
and there should be more negotiation between teachers and 


students to co-construct a task-based classroom. 
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